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students from each of the three language groups; three curriculum 
areas (English as a Second Language, social studies, and science); 
and sixth, seventh, and eighth grade levels. The findings suggest 
the. the project met 89 percent of its objectives, it is concluded 
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EXECUTIVE SUMMARY 

This E /aluation Report describes the achievements made during the third 
year ot transitional bilingual program for Chinese, Japanese, and Korean 
middle school students in the Torrance Unified School District. The project 
focused on the four goal areas of: student instruction, staff development, 
materials, and parent involvement and education. 

For the third year in a row, the district again asked the Los Angeles County 
Office of Education to provide an external evaluation of the project. At each 
of the district's six middle schools, the external county evaluator sampled: 
Limited English Profici'^nt (LEP) students from each of the three primary 
language groups (Chinese, Japanese, and Korean); each of the three project 
identified curriculum areas (English as a Second Language, social studies, and 
science); and each of the project's three grade levels (sixth, seventh, and 
eighth). All six of the district's middle schools were involved in this Title VII 
Project. Because of the evaluator's sampling plan (See Table 3), the data 
gathered are believed to be representative. Emerging from the data was a clear 
picture of how the project surrounded the LEP project students and attempted 
to assist them toward fluency. 

Overall, seventeen (17) of a total Oa nineteen (19) Title VII Evaluation Plan 
Objectives were attained during the third year (1990-1991) of the project. This 
"better than 89% attainmei .t level" was reached in spite of the fact that the 
year contained surprises that could have or did impact the program and /or 
the evaluation. Historically, three objectives were unattained in the project's 
first year, one in the second year, and two in this third year. 



The two unattained objectives involved the areas of: (1) the use of sheltering 
strategies by social science and science teachers (Objective A.I.3.), and (2) the 
provision of at least one cultural event involving the Chinese, Japanese, and 
Korean cultures separately or together (Objective A.I.6.). The first involved 
only one teacher at one school, while the second involved only two teachers 
at one school. 

One surprise encountered during the year had to do with the estimate of the 
number of teachers who needed to be, and therefore would be inserviced. 
The training budget for year three anticipated satisfying the inservice needs 
for sbc teachers; instead, there were eighteen. While the project director did 
provide training, it appears that it did not involve enough time and 
experiences in the areas of sheltering and cultural awareness. These needs 
have been addressed in the district's "Renewal Grant" submitted in 
November 1991. 

Another surprise was related to the handling of student test score data. The 
district's data processing office had promised that it would download test 
score data from its tape into Macintosh readable Excel files which could then 
be accessed directly by the Title VII director and the county evaluator. As it 
turned out, the district's data processing office failed to meet its promise, and 
the project director did the Excel format data entr> herself. 

Despite these surprises, the project had a high, 89%, objective attainment 
level. A few of the achievements are listed below: 

• Baseline student test score data in the areas of reading, language, social 
studies, and science were collected, computerized, and described in 
tabular form; 

• Project students were identified quickly and pierced in the "appropriate 
program"; 

• Seventeen (17) of the eighteen (18) teachers whose students were 
selected by the evaluator did "provide needed assistance (did shelter) 
and did keep records of student progress" as called for; 

• A siudent tracking system did collect information on changes in the rate 
of student grade retention, dropout, absenteeism, placement in special 
education classes, and placement in a program for gifted and talented; 

• The gain in student self-esteem that occuied between the first year and 
the second was maintained in the third; 



• Project appropriate cultural events were documented at five of the six 
middle schools; 

• More than eleven percent (11.2%) of the project students were 
redesignated as Fluent English Proficient (FEP); 

• More than ninety percent (94%) of the district's redesignated FEP 
students who were still in the district's schools were experiencing 
satisfactory academic progress; and 

• A project advisory committee was established and met throughout the 
year. 

In conclusion, while more work needs to be done, especially in the area of 
inservice training in both sheltering and cultural awareness, the county 
evaluator found the project had been implemented as described in the 
original and continuation grant applications and was functioning well. 
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Section 1 
The Program Evaluation Plan 



The Title VII grant received by Torrance Unified School District from the 
Office of Bilingual Education and Minority Language Affairs of the U.S. 
Department of Education was for a term of three academic years: 1988-1989, 
1989-1990, and 1990-1991. This year's report is concerned with achievements 
during the third year of the three-year project. 

Over the last three years only minor revisions have been made to the original 
evaluation plan which was itself based closely on the grant application. For 
example, percentage levels of project students expected to be redesignated as 
"Fluent English Speaking" (FEP) changed from year to year as project staff at 
each school adjusted their estimates based on actual figures from previous 
years and the number of Level 2 (L2) and Level 3 (L3) students they had at the 
beginning of the academic year. The minor revisions to evaluation plan 
objectives generally resulted in situations in which there was a better match 
between the way the objective was written and what was reasonable to expect. 
Furthermore, care was taken to see to it that revised objectives continued to 
represent high quality. 

Before proceeding to Sections 2 and 3 of this evaluation report, the evaluator 
wishes to thank Mrs. Kikuko Nishi, the middle school Title VII Project 
coordinator, and the selected school site personnel whose names are shown 
in Table 1 below for their cooperation and assistance, without which this 
third, dutrict level, middle school bilingual program evaluation report would 
have be trn very difficult. 



Table 1 



Selected Title VII Project Personnel at Each School 



School 


PRINCIPAL 


ASSIS1 ANT PRINCIPAL 


ESLTEACHER(S) 


Calle Mayor 


Carol Riley 


Pat Tiemey 


Nobuko Wakamoto 


Casimir 


Richard Leibovitz 


Steve Saito 


Carol Galouskin 


Hull 


Bill Tokubo 


Kathy Enloe 


Lori De Falco 


Lynn 


Rick Long 


Mary Lou Ryder 


Marlene Shiens 


Madrona 


Betty Gibson 


Joseph 2^iler 


Kimiko Ego 


Magruder 


Sid Morrison 


Ken Di Noto 


Carol Galouskin 



Note: Names of "sheltered" classroom teachers and instructional aides are not shown here. 
"ESL" stands for English as a second language. 



The school site personnel whose names appear in Table 1 above were also 
instrumental in the improvement of the evaluation plan for the third project 
year. 

Appreciation also goes to Merlyn Madrigal for her word processing work, and 
to Steve Yamarone for his assistance in statistical analysis. In addition. Dr. 
Alice Healy-Sesno, consultant-in-charge. Division of Educational Support 
Services in the Los Angeles County Office of Education, coordinated delivery 
of county evaluation services to the Torrance Unified School District. 

Section 2 

Evaluator's Opinion Regarding The Program 
Evaluation Plan Elements 

The evaluator agrees with the proposed evaluation instruments, data 
collection, data analysis, and data presentation procedures called for in the 
Program Management and Evaluation Plan, as revised, for the third year of 
program operation, 1990-1991. 



Section 3 

Results of the Evaluator*s On-Site Visits, Data Gathering, and Analyses 

The program evaluator made on-site visits to the district's Title VII project 
sites on the dates shown below in Table 2. 

Table 2 

Los Angeles County Program Evaluator's Title VII Visits 



DATES visruD 



sriE 


EVALUATION PLANNING VISFTS 


OFnaAL ON-SITE visrrs 


District Title VII Office 


July 26, 1990 






September 26, 1990 






January 11, 1991 


July 9 & 29, 1991 


Calle Mayor 


February 19, 1991 


May 16, 1991 


Casimir 


March 4, 1991 


May 20, 1991 


Hull 


February 15, 1991 


May 17,1991 


Lynn 


February 5, 1991 


May 15, 1991 


Madrona 


February 6, 1991 and 






March 12, 1991 


May 21, 1991 


Magruder 


February 21, 1991 


May 31, 1991 



During the official on-site visits noted in Table 2, the evaluator conducted 
structured and unstructured interviews, reviewed documents and other 
records, and observed English as a Second Language (ESL) teachers, and 
regular classroom teachers, as well as bilingual instructional assistants (lAs). 
The district Title VII Project coordinator accompanied the evaluator on each 
official on-site school visit. 

During those official on-site visits at each school, the evaluator first 
interviewed the principal, assistant principal, and ESL teacher, reviewed 
documents, and then described his proposed project sampling method. Since 
the project focused on Chinese, Japanese, and Korean Limited English 
Proficient (LEP) students, the sampling plan called for following at each 
school at least one Chinese LEP student, one Japanese LEP student, and one 
Korean LEP student. 



Since the project focused on the three curriculum areas of English as a Second 
language (ESL), social studies, and science, the sampling plan called for 
following at least one LEP project student in each of those three curriculum 
areas at each school. Finally, since the project focused on LEP students in all 
of the district's six middle schools (grades sixth, seventh, and eighth), the 
sampling plan called cot following at each school at least one LEP student in 
the sixth grade, one LEP student in the seventh grade, and one LEP student in 
the eighth grade. 

Through this procedure, the evaluator sought to draw a sample from: each of 
the three primary language groups (Chinese, Japanese, and Korean); each of 
the three project identified curriculum areas (ESL, social studies, and science); 
and each of the three grade levels (sixth, seventh, and eighth) at each school 
The e valuator's actual sample is shown below in Table 3. 

Table 3 

External Evaluator's Actual Project Student Sample 



Grade Levels and Curricultun Areas 



6 J 8 



Prinuiy 
Project School Lan^;uJige 


ESL 


Social 
Studies 


Sdence 


ESL 


Sodal 
Studies 


Sdence 


ESL 


Sodal 
Studies 


Sdence 


Chinese 
Japanese 
Calle Mayor Ko tea n 


X 




























X 






















X 




Chinese 
Japanese 
Casimir . Korean 


X 




























X 






















X 




Chinese 
Japanese 
Hull Korean 










X 






















X 










X 














Chinese 
Japanese 
Lynn Korean 


X 
































X 














X 








Chinese 
Japanese 
Madrona Korean 


















X 










X 










X 


















Chinese 
Japanese 
Magruder Korean 












X 








X 
































X 





4 

10 



As mentioned earlier, during on-site visits to the six Title vn middle schools, 
the evaluator first interviewed the key project staff (principal, assistant 
principal; ESL teacher), reviewed documents^ and then visited the grades and 
classrooms selected at random according to his sampling plan shown in Table 
3 above. During classroom visits, teachers and bilingual instructional 
assistants were observed and a review of student information was made. The 
review included the students' initial status and evidence of progress. 
Classroom observations and teacher interviews were greatly facilitated by the 
fact that either the principal, assistant principal, or the ESL teacher took over 
the teaching tasks, thereby freeing the classroom teacher and bilingual 
instructional assistant. In an effort to be as unobtrusive as possible, the 
evaluator attempted to keep the teacher and instructional assistant interviews 
to between ten and fifteen minutes. Whenever possible, the evaluator not 
only reviewed work of students, he also interviewed the students in his 
sample. The student work described and presented by the classroom teacher 
was usually the basis of those interviews. 

The data gathered during his on-site visits, plus that received by mail later, 
form the foundation on which the evaluator based his findings together with 
his conclusion as to whether or not each project objective in the evaluation 
plan v/as attained. 



GOAL 1.0 STUDENT TNfiTRl(TrrTOMAT 

By July 1991 Limited English Proficient (LEP) Chinese, Japanese, and Korean 
students in the six project middle schools, Calle Mayor, Casimir, Hull, Lynn 
Madrona, and Magruder who have participated in the program from one to 
three years will demonstrate their progress towards increased English 
proficiency, academic achievement, and redesignation as Fluent English 
Proficient (FEP). ® 



Student Qbjpcrivy 1 ,^ 

By July 1991 project students (identified as LEP on or before September 30 
1990) at the six middle schools, Calle Mayor, Casimir, Hull, Lynn, Madrona,' 
and Magruder, will have taken the Stanford Achievement Test Abbreviated 8 
(SAT 8) reading and language tests (February/March 1991) which will 
establish baseline for academic achievement information in reading and 
language. (Documentation: project students' Stanford (SAT 8) reading and 
language test scores.) ^ 



5 

u 



In the past, there were three student instructional objectives (student 
objective 1.1, 1.2, and 1.3) that described intended student test score gains in 
three areas: English proficiency, social studies, and science. "English 
proficiency" was measured by two tests, one in reading, the other in language 
arts. All four subtests were part of the Comprehensive Test of Basic Skills 
(CTBS). For the 1990-1991 academic year, the district changed from CTBS to 
the Stanford Achievement Test (SAT 8) battery. Consequently, student test 
scores for 1990-1991 will be used to establish baseline information. Future 
analysis will again call for pre- to post-test score gains, using the 1990-1991 data 
as the pre-test. (The funding agency approved this procedure.) Baseline, 
frequency distribution information for project student's reading and language 
arts scores are shown below in Tables 4 and 5 respectively. 



This objective was attained. 
Student Obj ective 1.2 

By July 1991 project students (identified as LEP on or before September 30, 
1991) at the six project schools will have taken the Stanford (SAT 8) social 
studies tests (February/March 1991) which will establish baseline academic 
information in social studies. (Documentation: project students* Stanford 
(SAT 8) social studies test scores.) 

Stu dent Obj ecrive 1.3 

By July 1991 project students (identified as LEP on or before September 30, 
1990) at the six project schools will have taken the Stanford (SAT 8) science 
tests (February/March 1991) which will establish baseline academic 
information in science. (Documentation: project students* Stanford (SAT 8) 
science test scores.) 

Baseline frequency distribution information for project students' social 
studies and science scores are shown below in Tables 6 and 7 respectively. 

Conclusion 



These two objectives were attained. 



TABLE 4 

Frequency Distribution of SAT 8 Reading Peix^entile Rar.k Scores 

Spring 1991 













Percentile Rank Score Range 














Grade 


Total # 






















School 


Level 


of Students 


0%-9% 


10%- 19% 


20%-29% 


30%-39% 


40%-49% 


50%-59% 


60%-69% 


70%-79% 


80%-99% 


90%-99% 




6 


44 


12 


12 


1 


7 


2 


5 


1 


3 


1 


0 




7 


8 


5 


2 


1 


0 


0 


0 


0 


0 


0 


0 


Callc Mavor 


8 


12 


6 


0 


4 


1 


1 


0 


0 


0 


0 


0 




6 


32 


13 


10 


3 


3 


2 


1 


0 


0 


0 


0 




7 


8 


6 


0 


0 


0 


0 


1 


0 


0 


1 


0 


Casimir 


8 


4 


2 


1 


0 


0 


0 


0 


0 


1 


0 


0 




6 


23 


10 


3 


3 


3 


2 


0 


1 


0 


0 


1 




7 


5 


4 


0 


0 


1 


0 


0 


0 


0 


0 


0 


Hull 


8 


4 


2 


1 


1 


0 


0 


0 


0 


0 


0 


0 




6 


59 


29 


12 


8 


4 


3 


0 


0 


1 


0 


2 




7 


32 


18 


10 


2 


0 


0 


0 


1 


0 


0 


1 


Lynn 


8 


13 


10 


1 


1 


0 


1 


0 


0 


0 


0 


0 




6 


26 


6 


5 


5 


6 


1 


1 


2 


0 


0 


0 




7 


13 


5 


3 


1 


2 


0 


0 


0 


2 


0 


0 


MaUrona 


8 


4 


3 


1 


0 


0 


0 


0 


0 


0 


0 


0 




6 


15 


1 


4 


3 


1 


2 


2 


0 


2 


0 


0 




7 


9 


6 


1 


0 


0 


1 


0 


0 


0 


1 


0 


Magnidcr 


8 


3 


2 


0 


0 


1 


0 


0 


0 


0 


0 


0 
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TABLE 5 

Frequency Distribution of SAT 8 Language Arts Percentile Rank Scores Showing the Number of Project Students 

Spring 1991 



00 













Percentile Rank Score Range 












Grade 


Total # 




















ScKool 


Level 


of Students 


0% ' 9% 


10%-19% 


20%-29% 


30%.39% 


40%-49% 


50%-59% 


60%-69% 


70%-79% 


80%-99% 




6 


44 


8 


12 


O 


1 


4 


3 


4 


3 


1 




7 


8 


2 


0 


4 


1 


0 


0 


1 


0 


0 


Calle Mavor 


8 


12 


6 


•J 


0 


1 


0 


1 
1 


1 
1 


0 






6 


32 


8 


5 


6 


4 


4 


3 


0 


2 


0 




7 


9 


7 


0 


1 


1 


0 


0 


0 


0 


0 


Casimir 


8 


4 


2 


1 


0 


0 


0 


0 


0 


1 


0 




6 


23 


4 


5 


7 


3 


2 


0 


1 


0 


0 




7 


5 


4 


0 


I 


0 


0 


0 


0 


0 


0 


Hull 


8 


4 


2 


2 


0 


0 


0 


0 


0 


0 


0 




6 


59 


17 


12 


5 


4 


10 


3 


3 


4 


1 




7 


32 


14 


6 


3 


2 


3 


0 


2 


2 


0 


Lynn 


8 


13 


4 


4 , 


3 


0 


1 


0 


0 


0 


1 




6 


26 


5 


2 


4 


3 


4 


3 


4 


0 


1 




7 


13 


3 


2 


4 


0 


1 


0 


1 


0 


1 


Madrona 


8 


4 


2 


1 


0 


1 


0 


0 


0 


0 


0 




6 


15 


0 


5 


3 


3 


2 


0 


1 


1 


0 




7 


9 


6 


1 


1 


0 


0 


0 


0 


0 


1 


Magrudcr 


8 


3 


3 


0 


0 


0 


0 


0 


0 


0 


0 
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TABLE 6 

Frequency Distribution of SAT 8 Social Studies Grade Equivalent Scores 

Spring 1991 



Grade Equivalent Score 



vo 





Grade 


Total # 


- less than 








Grade 










School 


Level 


of Students 


3yrs. 


- 2.1-3.0 yr. 


- 1.1-2.0 yr. 


-.1-1.1 yr. 


Level 


+ .1-1 yr. 


+ 1.1-2 yr. 


+ 2.1-3 yr. 


3yrs. 




6 


44 


2 


7 


10 


10 


4 


3 


2 


2 


4 




7 


8 


0 


3 


2 


1 


0 


1 


0 


0 


1 


Callc Mayor 


8 


12 


5 


2 


1 


1 


1 


1 


0 


0 


1 




6 


32 


4 


7 


8 


5 


5 


2 


1 


0 


0 




7 


9 


1 


5 


2 


0 


0 


1 


0 


0 


0 


Casimir 


8 


4 


2 


2 


0 


0 


0 


0 


0 


0 


0 




6 


23 


3 


4 


7 


6 


0 


0 


0 


1 


2 




7 


5 


3 


1 


0 


1 


0 


0 


0 


0 


0 


Hull 


8 


4 


2 


2 


0 


0 


0 


0 


0 


0 


0 




6 


59 


4 


9 


15 


16 


5 


5 


0 


0 


5 




7 


32 


5 


11 


10 


4 


0 


1 


0 


0 


1 


Lynn 


8 


13 


10 


1 


1 


0 


0 


0 


1 


0 


0 




6 


26 


1 


3 


8 


4 


6 


1 


2 


1 


0 




7 


13 


1 


4 


1 


4 


0 


0 


1 


0 


2 


Madrona 


8 


4 


2 


1 


1 


0 


0 


0 


0 


0 


0 




6 


15 


1 


5 


2 


2 


3 


1 


1 


0 


0 




7 


9 


1 


2 


3 


0 


0 


0 


1 


0 


2 


Magruder 


8 


3 


1 


0 


1 


1 


0 


0 


0 


0 


0 



1 V.3 



1 ' 
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TABLE 7 

Frequency Distribution of SAT 8 Science Grade Equivalent Scores 

Spring 1991 















Grade Equivalent Score 










Grade 


Total # 


- less than 








Grade 








■(■ more than 


School 


Level 


of Students 


3 yrs. 


- 2.1-3.0 yr. 


- 1.1-2.0 yr. 


-.1-1.1 yr. 


Level 


+ .1-1 yr. 


+ 1.1-2 yr. 


+ 2.1-3 yr. 


3 yrs. 




6 


44 


1 


10 


4 


9 


5 


2 


7 


1 


5 




7 


8 


0 


2 


0 


1 


2 


2 


0 


0 


1 


f*allp Mavor 


8 


12 


3 


2 


1 


2 


2 


0 


1 


0 


1 




6 


32 


3 


5 


6 


I I 


4 


0 


1 


0 


2 




7 


9 


3 


1 


1 


3 


0 


0 


0 


0 


1 


Casimir 


8 


4 


1 


1 


0 


1 


0 


0 


1 


0 


0 




6 


23 


0 


7 


5 


5 


0 


1 


3 


0 


2 




7 


5 


1 


3 


0 


0 


0 


1 


0 


0 


0 


Hull 


8 


4 


2 


1 


1 


0 


0 


0 


0 


0 


0 




6 


59 


1 


14 


9 


11 


4 


8 


6 


1 


5 




7 


32 


4 


7 


12 


4 


2 


2 


0 


1 


0 


Lynn 


8 


13 


5 


2 


2 


0 


4 


0 


0 


0 


0 




6 


26 


0 


5 


4 


9 


1 


2 


4 


0 


I 




7 


13 


1 


1 


3 


2 


3 


1 


0 


1 


1 


Madrona 


8 


4 


2 


0 


0 


1 


1 


0 


0 


0 


0 




6 


15 


0 


2 


5 


0 


2 


3 


1 


0 


2 




7 


9 


1 


1 


1 


1 


2 


2 


0 


0 


1 


Magruder 


8 


3 


1 


0 


0 


1 


0 


0 


1 


0 


0 



1. 
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Activity Objective A.11 



By November 1990 the principai, assistant principal, and the ESL teacher at 
e; A of the six project schools will identify those LEP students whose primary 
language is Chinese, Japanese, and Korean. (Documentation: T.U.S.D. LEP 
initial identification records including the Bilingual Syntax Measure in 
English, and the designated District Language Assessment Tests in English 
and pnmary language.) 

Identification procedures for LEP Chinese, Japanese, and Korean students are 
solidly in place and understood. The "Home Language Survey" is given to 
each potential project student upon enrollment at the child's school site.. If 
indicated, a referral can then be made to the district's assessment center which 
is located at the same site where the Title Vn director has her office. Regular 
classroom teachers, instructional assistants, ESL teachers, assistant principals, 
and principals are well aware of the procedures to be followed and the time 
frame within which project students are to be identified. 

The student identification procedures have become institutionalized. The 
procedures are fast, efficient, and, by now, routine. 

Conclusion 

This objective was easily attained. 
Activity Objective A.1.2 

By November 1990 the principal, assistant principal, ESL teachers, and 
classroom teachers at the six project schools will see that the students who are 
identified as LEP Chinese, Japanese, or Korean have been placed in the 
"appropriate program": ESL, bilingual classroom, sheltered groups, and/or 
classes. (Doaunentation: may include class lists and schedules.) 

Project staff are very knowledgeable about what student behaviors fit within 
the categories of "level 1 - beginning," "level 2 - intermediate," and "level 3 - 
advanced" in the Limited English Proficient (LEP) designation. Moreover, 
placement of each LEP student into the "appropriate program" is a process 
that is efficient and routine. 

Conclusion 

This objective was easily attained. 
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Activity QbjegHvg A.l ^ 



By June 1991 at each project school the ESL, sheltered social studies, science 
teachers, and instructional assistants will provide assistance to project 
students and keep records of project students* progress. (Documentation may 
include: student work folder, report cards, student progress reports, and 
computer printout grades.) 

During each of the six school site visits, the evaluator selected three LEP 
project students whose initial status and progress could be followed by means 
of observation, interview, and record review. The actual sample of eighteen 
project students was graphically displayed in Table 3 of this report. As 
mentioned earlier, the evaluator drew his sample from each of the three 
primary language groups (Chinese, Japanese, and Korean); each of the three 
project identified curriculum areas (ESL, social studies, and science); and each 
of the three grade levels (sbcth, seventh, and eighth) at each Title VII middle 
school. Because the external evaluator controlled the selection of the students 
in the sample, the information gathered is believed to be representative of all 
Title VII Project participants. 

The evaluator interviewed ESL, social studies, and science teachers as well as 
instructional assistants about the initial status, support provided to and 
progress of the sampled students. For the third year now, it was clear that 
teachers and instructional assistants were working together well, understood 
the particular needs of their LEP students, and were implementing the project 
as described in che initial grant application and the 1990-1991 Program 
Evaluation Plan. The level of cooperation during the program's first two 
years as seen among ESL teachers, instructional assistants, and teachers of 
sheltered social studies and science classes continued at a high level. 

In almost every case, teachers and instructional assistants working in 
sheltered social studies or science classes demonstrated a knowledge of what 
"sheltering" was and were able to describe in detail what their sheltered 
strategies were for the students in the evaluator's sample. The phrase, "in 
almost every case" has to be used here since one teacher out of the more than 
twenty who were interviewed said, "I do the same thing for him (a sampled 
student) that I do for the others... I have thirty-three students... what do you 
mean by 'sheltered'?... I don't keep folders on these kids." She went on to say 
that she had fourteen LEP shidents and then, when asked if she had attended 
inservice training designed to assist her in teaching Title VII students, she 
replied, "I've gone to so many workshops!" 

A second teacher at a different school said almost the same thing; i.e., "He (the 
student) does everything that the rest of the class does." It was clear that 
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neither of these two teachers was sheltering, although, the firet was supposed 
to be doing so and, according to the district Title VII coordinator, had attended 
inservice training in these strategies. The second non-sheltering teacher was 
not listed as one who was teaching a sheltered class, and had not attended 
inservice training. However, because of last minute student scheduling 
problems, a project student had been placed in her class. 

Except for these two exceptions, all teachers and bilingual instructional 
assistants knew the children well and were sheltering. Some typical 
comments follow. 

Typical Comments 

• "I go over my class and unit objectives with my instructional assistant 
(bilingual instructional assistant)." 

• "I don't give grades to my Limited English Proficient students." 

• "I offer extra credit." 

• "We do historical work on maps." 

• "He could perform the tasks if I told him where to read." 

• "I paraphrase it and have an ESL cluster." 

• "We just did blood types, he tested his blood and told me his type." 

• "He already knew chemical symbols (C, H, O, etc.)." 

• "His grasp of English is good enough to discuss the Lakers." 

• "It's easier for them if the concepts come to them in their native 
language." 

• "Sometimes on a test she gets a 'B' but she wants an 'A,' so she turns in 

a science notebook. ...she's very close to reclassification. It has taken 
her three years." 

• "She takes work home to finish it... she would have gotten an 'F if she 
hadn't gotten it translated (in the beginning). Now, she has good 
sentence structure and she'll probably go as an 'L2' or 'L3' to North 
High next year. She uses facts and pictures a lot." 
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"I let him read in either Japanese or English, as long as he answers my 
questions in English. I grade on 'effort' and 'citizenship' too. Before, he 
would send his (bilingual) instructional assistant to see me, now he 
comes to see me himself." 

"He came in as an 'LI' and didn't speak a word, sometimes he gets 
frustrated and stops trying. His mom travels to Korea. He does better 
when mom is at home." 

"I cut down the assignment. I was ESL myself. I was twelve and Italian 
and I didn't speak a word of English. I empathize. ...he gets the answer 
right, but he doesn't write in sentences yet." 

"I had my instructional assistant translate the questions in the book into 
Chinese." 

"She lives with her aunt. She's a shy, sweet child. I modify our core 
curriculum. She did My Side of the Mountain in Chinese." 

"He's been here for a few months. He's been working with the 
(bilingual) instructional assistant. Now he can read the assignment in 
English to you. He uses her (the instructional assistant) to translate. I 
do a lot of cooperative and use a lot of charts." 

"He can tell me anything I want to know. He said, 'my neighbor is 
helping me.' We don't have a bilingual instructional assistant here in 
the afternoon (when he's in my class). They find the unit on the 
congress hard. He read about it in a Japanese book in Japanese school 
(which he attends on Saturdays.) I have two simplified books for him, 
too." 

"He's an incredible student. He's done remarkably well in science. I 
allow my ESL kids to use open book. He's just amazing. He takes part 
in class discussions. He may be gifted." 

"We have no Korean instructional assistant here. It's hard to get one. I 
have him sitting next to Dave who does speak Korean. He did very 
good work on the constitution. I let him have a no grade option. He 
works hard but the understanding is not really there yet." 
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• "I have him reading in Adventures in American History . It's a fourth 
grade book that follows along almost chapter for chapter with our 
regular eighth grade book. He's turned in aU of his assignments and 
made a notebook ort the constitution." 

• "She cried at first and she didn't want to come to school. So, her 
mother came and sat with her for two days. Now, she's getting As'." 

Appendix A of this report contains a sample of student work. 
Conclusion 

This objective was not attained. 



Activity Ob jective A.I .4 

By June 1991 at each project school, sheltered classroom teachers, ESL teachers, 
instructional assistants, principals, and assistant principals will keep track of 
the relative amount of whole class, small groups, and/or individual 
instructional time spent with project students in each subject area 
(Documentation: may include class schedules, sheltered lesson plans, project 
teacher and instructional assistant assignments, and observations.) 

During the evaluator's on-site school visits, the evaluator asked for and 
received project student folder information, including class schedules for 
those studente in the evaluator's sample. These class schedules showed that 
iitle VII LEP students were programmed into the appropriate reading 
language arts, social studies, and science classes. All "L-l" LEP project 
students had a English/ language arts class that was an ESL class specfccallv 
designed for LEP students and their social studies and science classes were 
sheltered." 

For each student in the evaluator's sample, middle school ''course and 
teacher list information and LEP "student class schedule" information 
matched. Student class schedule information clearly showed which period a 
student was to be in which class, including his language arts, social studies, 
and science classes. 

Conclusion 

This objective was attained. 
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Activity Qbiective A.1.5 



By June 1991 at each project school, principals and/or assistant principals at 
each project school with the assistance of sheltered classroom teachers, ESL 
teachers, and instructional assistants, will collect information on changes in 
the rate of student 1) grade retention; 2) dropout; v3) absenteeism; 4) placement 
in special education classes; and 5) placement in a program for gifted and 
talented. (Documentation: may include student lists, placement 
documentation, report cards, and school records.) 

Again this year, each school reported changes in the five categories on a one- 
page form sent to the project director. Across all six project schools, only one 
project student had a problem with excessive (but legal) absenteeism (ten 
days). In addition, four Title VII students were referred to or placed into a 
special education class. 

Conclusion 

This objective was attained. 
Student Objective 1.4 

By July 1991 75% or more of LEF Chinese, Japanese, and Korean project 
students at the six project schools will demonstrate positive self-esteem as a 
result of their participation in a school cultural event or events reflecting 
their cultures. (Documentation: project student questionnaire in their 
primary language.) 

For this year, project level performance has again improved. The percentage 
of project students answering "Good" or "Very Good" to the question, "How 
Do You Feel About The Cultural Event That Reflects Your Heritage?" has 
increased. At the end of 1989, it was a disappointing 56% (of 182), but by the 
end of 1990 it was 80% (of 225). This year, the figure increased slightly 84% (of 
214). It was encouraging to see that the substantial gain made during the 
second year has been maintained for the third. Also encouraging is the fact 
that the third year percentage for Casimir, 85% (of 39), was well above the 
percentages for 1989 (54% of 13) and for 1990 (51% of 23). The data for 1990- 
1991 are shown below in Table 8. 

.C onclus i on 

This objective was attained. 
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TABLE 8 

Responses by Title VII Students to the Question/ 
"How Did You Feel About the Cultural Event That Reflects Your Heritage?*' 



Percentage Answering 
Positively Either "Good" 

Student Response Categories & Frequencies or "Veiy Good" 

Total No. Each 

Middle School Primaiy Language "Very Good" "Good" "Indifferent" "Bad" "Very Bad" Responding Language Each School 



Japanese 4 8 8 0 0 20 60% 

Chinese 4 2 3 0 0 9 67% 

Korean n 5 1 _0 Q V7 94% 

Calle Mayor School Total 19 15 12 0 0 46 74% 



Japanese 2 13 1 1 0 17 88% 

Chinese 0 3 0 0 0 3 100% 

Kor ean iQ 4 _q Q 12 im 

Casimir School Total 12 21 5 1 0 39 85%** 



Japanese 2 3 0 0 0 5 100% 

Chinese 1 0 0 0 0 1 100% 

Korean 0 5 3 __0 0 8 63% 

Hull School Total 3 8 3 0 0 14 79%** 



Japanese 3 8 3 0 0 14 79% 

Chinese 5 8 1 1 1 16 81% 

Korean 7 _17 2 _0 0 26 92% 

Lynn School Total 15 ^ 6 1 1 56 86%** 



Japanese 11 7 1 2 0 21 86% 

Chinese 2 3 1 0 0 6 83% 

Korean 2 3 1 _0 Q 6 83% 

Madrona School Total 15 13 3 2 0 33 85%** 



Japanese 3 1 0 0 0 4 100% 

Chinese 2 4 1 0 0 7 86% 

K orean 4 _11 0 _0 0 15 100% 

Magnider School Totdl 9 16 1 0 0 26 96%** 

GRAND TOTAL 73 106 30 4 1 214 84% * 



* Above the percentage in the Evaluation Plan Objective. 

* * At or above the expected percentage at each school. 
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Activity Objgctivg A.1.6 

By July 1990 at least one cultural event involving the Chinese, Japanese, and 
Korean cultures separately or together will be held at each project school. 
(Documentation: proof of held event, such as invitations, notices, school 
calendars^ and pictures.) 

School principals and their staffs approached this objective in one of two 
ways. At one group of schools one or more multicultural activities was 
hosted either for the entire school or for all Title VII students. (See Appendix 
B.) At the second group of schools multicultural activities at the classroom 
level were emphasized. For example, at Hull project students and parents 
were invited to a multicultural potluck dinner held on April 9, 1991. 
According to Hull's May 1991 PTSA Newsletter, "...the event highlighted a 
potluck dinner with foods from around the world. Fun was had by all and 
plans are underway to expand the event next year." A martial arts 
demonstration also occurred at Hull and several other schools. At Casimir 
and Magruder where the emphasis was on having multicultural experiences 
in each classroom, each targeted teacher was asked to describe the 
multicultural activities that took place in her room. Some reported having 
the children discuss their "favorite holiday" and "how your family came to 
America." Children were also asked to draw a map showing their country, as 
well as a man or a woman in native dress. (See Appendix A.) 

Unfortunately, the belief that all teachers had covered "cultural events 
involving the Chinese, Japanese, and Korean cultures separately or together" 
as called for in this objective, turned out to be incorrect. In response to the 
short memo asking her to list the multicultural activities she had used with 
her class last year, one teacher wrote, "none." Another listed a "World War II 
Unit" that involved the story of Anne Frank and the Summer of a German 
Soldier . While the World War II unit is certainly educational and probably 
multicultural, it clearly was not a "cultural event" that involved the 
'hinese, Japanese, or Korean cultures separately or together." 



Conclusion 

This objective was not attained. 



# 
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student Objective 1.5 



By July 1991 at least 10% of project students in all of the six project schools, 
Calle Mayor, Casimir, Hull, Lynn, Madrona, and Magruder identified as of 
September 30th of each school year will be redesignated as Fluent English 
Proficient (FEP). (Expected percentage at each school: Calle Mayor, 5 %; 
Casimir, 4 %; Hull, 8%; Lynn, 5 %; Madrona, 7 %; Magruder, 10%.) 

The results of redesignation testing and conferencing are shown below in 
Table 9. 



TABLE 9 

Number and Percentage of Title VII Students 
Who Were Redesignated 
1990-1991 



Redesignated 



School 


Total Number of 
Project Students 


Number 


Percentage 


Calle Mayor 


62 


14 


22.6% » 


Casimir 


39 


1 


2.6% 


Hull 


29 


2 


6.9% 


Lynn 


93 


9 


9.7% * 


Madrona 


42 


3 


7.1% * 


Magruder 


29 


4 


13.8% * 


Total 


294 


33 


11.2% * 



* Actual percentage redesignated exceeded estimate. 



Project- wide, 11.2% of Title VII students were redesignated as Fluent English 
Proficient (FEP). This exceeded the 10% figure stated in the objective. At four 
of the six project schools the estimated percentage of students who would be 
redesignated there was exceeded by the percentage actually redesignated. If 
only one more project student had been redesignated at Casimir and at Hull, 
redesignated percentages there would also have exceeded estimates. 

Conclusion 

This objective was attained. 



o 
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student Objective 1.6 



By July 1991 70% or more of the redesignated project students in the project 
sdiools or other Torrance schools will be experiencing satisfactory progress in 
the regular instructional program after the first quarter of the school year. 
(Documentation: Follow-up questionnaire after the first quarter.) 

On the follow-up form sent to each Torrance school principal, the question 
was, "Are there any difficulties or problems that have arisen?" in regard to 
the academic progress of the redesignated student identified on the form. 

The results of the follow-up of LEP project students who were redesignated as 
FEP are shown below in Table 10. 



TABLE 10 

Number and Percentage of Redesignated Students Who Were Experiencing Academic 

Problems in the Regular Instructional Program 



Number and Percentage of Redesignated 
Students Who Were Experiencing 
Number of Satisfactory Progress 



School Where 
Student is Currently 
Enrolled 


Redesignated 
Students in 
Follow-up 


n 


% 


Calle Mayor Middle 


2 


2 


100% 


Casimir Middle 


3 


3 


100% 


HuU Middle 


5 


5 


100% 


Lyim Middle 


2 


2 


100% 


Madrona Middle 


2 


2 


100% 


Magruder Middle 


5 


5 


100% 


North High 


2 


2 


100% 


South High 


4 


4 


100% 


Torr<mce High 


1 


0 


0% 


West Hieh 


5 


4 


80% 


Total 


31 


29 


94% 



Conclusion 



Since the objective called for 70% of redesignated students to be experiencing 
satisfactory progress and 80% were, this objective was attained. 
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Arfivity Objective A.1.7 



By March 1991 the principal and/or assistant principal will provide a follow- 
up of redesignated project students in project or other Torrance schools to 
determine if they are experiencing satisfactory progress in the regular 
instructional program after the first quarter of the school year. 
(Documentation: follow-up questionnaire and grades.) 

As noted under the previous objective, a form was created by which to gather 
information on J^ormer LEP project students who had been redesignated as 
"Fluent English Proficient (PEP)." Each middle school principal and each of 
four high school principals at district schools where redesignated students 
were enrolled, was responsible for seeing that the form was completed and 
was to sign it before sending it to the district's Title Vn coordinator. A copy of 
the student's most recent grade report was attached to the one page report 
form that was then sent to the evaluator. 

Conclusion 

This objective was attained. 
GOAL 2.0 STAFF DEVELOPMENT 

The sheltered science, social studies, ESL teachers, and project instructional 
assistants of the six project middle schools, Gille Mayor, Casimir, Hull, Lynn, 
Madrona, and Magruder will participate in inservices on the sheltered 
approach and bilingual teaching. 

Activity Objective A.2.1 

By September 1991 80% or more v selected sheltered science, social studies, 
ESL teachers, and project instructional assistants of the six project middle 
schools will be inserviced as needed in second language acquisition, sheltered 
approach, cooperative learning and Chinese, Japanese, and Korean, cultural 
awareness. (Documentation: Project- director and/or school sif-e personnel 
will provide sign-in attendance sheets.) 

A number of inservices were held during the academic year. Of those/ two are 
especially relevant to this objective. The first occurred on October 16, 1990, 
and was for "bilingual instructional assistant (LA.)" training. The second 
occurred on April 18, 1991, and was for the sixth grade teachers, ESL teachers, 
and seventh and eighth grade sheltered science and social studies teachers 
who had not gone through the Title VII sheltered approach inservices during 
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the project's first two years, 1988-1990. Eighteen teachers signed the sign-in 
sheet for the April inservice. 

Conclusion 

More than 95% of those who should have attended inservice training did so. 
This objective was attained. 



GOAL 3.0 PARENT TRAINING 

Parents of project students at the six middle schools, Calle Mayor, Casimir, 
Hull, Lynn, Madrona, and Magnider will be encouraged to participate in 
parent education. 

Activity Objective A.3.1 

By July 1991 all parents of project istudents at each school will be encouraged to 
be involved in school or class activities of their children and parent 
education. (Documentation: may include notifications, agenda, sign-in- 
sheets, pictures of presentations or activities.) 

Project staff provided voluminous documentation of invitations sent to 
parents of Title VII students. Letters, notices, and articles in school 
newsletters and bulletins were used. (See Appendix C.) 



This objective was easily attained. 
Activity O bjective A.3.2 

By June 1991 70% or more of project students* parents responding to a 
questionnaire will demonstrate awareness of school activities. 
(Documentation: returned questioimaires.) 

Parent questionnaire results are shown below in Table 11. In descending 
order the percentage of project students' parents answering "Yes" to the 
"Were you informed (of the following seven school activities)?" question 
was: Lynn, 87%; Madrona, 77%; Calle Mayor, 74%; Casimir, 66%; Hull, 64%; 
and Magruder, 61%. Overall, for all '^ix project schools and all seven school 
activities the affirmative response rate was 74% (844 of 1,146). 
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For certain school activities, at five of the six schools, the positive response 
rate among parents sometimes fell to 60% or below. Lynn School was the 
only exception; there the lowest positive percentage from parents was 77%. 
"Class activities- drew the most frequently low percentage. At Calle Mayor, 
60% of responding parents were aware of the activity, while it received 53% at 
Casimir, 41% at Hull, 52% at Madrona, and 43% at Magruder. At both Hull 
and Magruder there were several positive response categories below 60%. 
Whereas, last year's responses from all parents indicated they were least 
aware of their school's "parent education program," results from this year 
indicated they were most often least aware of their school's "class activities." 

Conclusion 

For all six project schools 74% of all responding parents were "aware" of the 
seven school activities. Since 74% exceeds the 70% called for in the objective, 
the evaluator reports that this objective was attained. 
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TABLE 11 



Responses by Parents of Project Students to the Question, 
"Were You Informed of the following School Activities During the School Year?** 



Total Answering "Yes" by School 



School Activities 


Calle Mayor 


Casimir 




Hull 




Lynn 


Madrona 


Magruder 


n 


% 


n 


% 


n 


% 


n 


% 


n 


% 


n 


% 


Back to bcnooi INignt 


31 


94% 


15 


75% 


19 


79% 


37 


90% 


23 


88% 


10 


83% 


Open House 


33 


100% 


18 


86% 


23 


96% 


42 


98% 


23 


88% 


11 


79% 


PTA Program 


31 


91% 


18 


90% 


16 


76% 


35 


83% 


19 


73% 


10 


71% 


Bilingual Advisory Committee 
Meetings 


27 


84% 


14 


70% 


12 


52% 


33 


77% 


20 


77% 


5 


45% 


Special School Activities 


25 


87% 


13 


68% 


12 


50% 


40 


95% 


18 


75% 


9 


69% 


Class Activities 


18 


60% 


10 


53% 


9 


41% 


35 


88% 


13 


52% 


6 


43% 


Parent Education Program 


22 


71% 


16 


80% 


14 


56% 


?P. 


79% 


21 


84% 


4 


33% 


Total 




84% 




75% 




64% 




87% 




77% 




61% 



Corrected February 19, 1992 
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GOAL 4.0 MANAGEMENT 



The project director will manage the project for the six middle schools, Calle 
Mayor, Casimir, Hull, Lymi, Madrona, and Magruder. 

Activity Objective A.4.1 

By October 1990 a project director will be employed to coordinate project 
activities as evidenced by board-approval of hiring. (Documentation: contract 
memos.) 

On May 7, 1990, the Torrance Unified School District issued a "Notice of 
Employment" to Mrs. Kikuko Nishi, Title VII resource teacher/project 
coordinator. By her signature nine days later, she accepted the offer of 
employment for the term September 1, 1990 to June 30, 1991. 

Conclusion 

This objective was easily attained. 
Activity Objective A.4.2 

By July 1991 the project director will establish a project bilingual advisory 
committee, composed of project student parents from Calle Mayor, Casimir, 
Hull, Lynn, Mad' jna, Magruder Middle School. The advisory committee will 
meet a minimum of three times. (Documentation: meeting notices, 
minutes.) 

The Title VII bilingual advisory committee met three times, on November 6, 
1990, on January 17, 1991, and again on April 9, 1991. Minutes were taken at 
each meeting. The secretary to the committee, who was a project student's 
parent, issued a one-page typed summary of each meeting. Agendas were 
prepared and distributed prior to the meetings. 

Conclusion 

This objective was easily attained. 
Activity Objective A.4.3. 

By July 1991 the project director will visit each school to review the program 
quality and compliance. (Documentation: may include dates, interviews, and 
observations.) 
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The project director visited Title VII middle schools frequently. Only her pre- 
evaluation review visits for program quality and compliance are listed below. 



Table 12 

Project Director's Pre-review Visits 

"School Dates 

Calle Mayor May 14, 1991 

May 15, 1991 

Casimir May 6, 1991 

May 14, 1991 

Hull May 7, 1991 

May 13, 1991 

Lyim May 7, 1991 

May 9, 1991 

Madrona May 10, 1991 

May 17, 1991 

Magruder May 6, 1991 
May 23, 1991 



Conclusion 

This objective was attained. 
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Sections 4 and 5 

Possible Program Evaluation Plan Revision 

and 

Possible Program Modification 

Only two objectives. Activity Objective A.1.3 and A.1.6, went unattained 
during the third year of the project. Objective A.1.6 stated that at least one 
cultural event involving the Chinese, Japanese, and Korean cultures 
separately or together "would be held at each of the sbc project middle schools. 
The difficulty arose at one of the two schools where those evpnts were 
supposed to take place in each classroom. With this approach to t- . objective, 
all it took was to have one teacher write that she did not do this to force the 
evaluator to report that the objective was unattained. 

Much the same thing happened relative to Objective A.1.3. This objective 
called for the "...ESL, sheltered social studies, science teachers, and 
instructional assistants... (to)... provide assistance to project students and keep 
records of project student progress." One teacher whom the evaluator 
interviewed about a project student in the evaluator's sample reported that 
she did not "shelter" her Title VII Chinese, Japanese, and Korean students. In 
fact, she asked what the term "sheltering" meant. She said she treated all her 
students the same. Since she taught social studies, it is clear that the 
objective's task, "to provide assistance" meant that she should be "sheltering" 
the Title VII students in her class. Because she did not convince the evaluator 
she was "sheltering," the evaluator had to report that this objective also was 
unattained. 

Project objectives for 1991-1992 should include increased training in both 
"sheltering" strategies and "cultural awareness and sensitivity." In addition, 
site personnel need to make sure their teachers understand what they must 
do to assure that objectives in these areas are met. 

The basic project and evaluation plan has served the Title VII students well 
for years. These revisions will serve to strengthen that plan and the project 
itself. 
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Appendix A 

Student Work 

(continued) 




30 

44 



Appedix A 
Student Work 

'ontinued) 



-tCTlON/ AND REFf^ 



I. REFLECTION boundnj r>^ fl, VAvOve nCg-a. ^i t oy '^fr-C Qf; ^ 

ific Exam p US (OP apet^jrWC) •■ 

A. Mirror 

B. 5 Winy Surfaces 

Hour ? A yo^6 of iiacide not. = Ao^e of r-^p^oficv^ ( I i^fe bcuncM off af ^ Sw^e^oj^^ fM" 1 1 (i it) 

A. Ffenri^ +r)CK \ 

B. Pencil in a ^lass u;altr wa4a- lev-*! 

!7ji2t. Pn5n^ (^U^s) - ty^an^k"slocLped piece. oi^Us^ used Id )i^K+^^^^i^5 




4 PVT'i^m 



J CoLOIt 






















J 






— Ua. 


L 






/. S2S 






m 


-? 


1 


1. sn 




— 1 






r 


i. SI 7 










*■ 1.5 H 









MoJ? ^ach color ad-fie^nf luav^l^'^lk* Tho !)iic>rttr t.oav€J<^/^Hby 
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Appedix A 
Student Work 

(continued) 



NAME 
PERIOD 



-GRADE ON ESSAY 



. 1^ ^"^'"^ " y"""^ She was Interviewed about her life 
es e child living on e plantation before the Civil Wer. In as much detail as 
you can remember, describe Millie-s life as a child under slaveru What were 
her memories about: EDUCATION, WORK CLOTHING HOUSING FOOD 
AND MEALS, OR PRODUCTS PRODUCED on theplanlition ChooU S 
topics to write tuoul in the space Oelow. 
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Appedix A 

Student Work 

(continued) 



3. CHART 

COMPLETE THE CHART: 



EXECUTIVE BRANCH 


JUDICIAL BRANCH 


LEGISLATIVE BRAN^.. 


VAjy »/ete \cKujs 




4 



/Enforces laws, and may v&to lavt^ 
/Can override a veto 
/Commands the Armed Forces 

/Decides if a law is constitutional 
/Raises money (taxes) % 



-/interprets the meaning of la\vs 
/Prepares the U.S. Budget 
/Impeaches and convicts a federaJ 

official 
/Approves t^reaties 
•Appoints Supreme Court Judges 



4 SHORT ANSWER 

1. Amendment I of The Bill Of Rights guarantees 5 personal freedoms. 
List 3 of the persona] freedoms and show or tell in your ovTn '^'ay what 
they mean 









VTiligi on vp\j( H;or|- 


Vjo^a+ "+0 say 
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Appedix A 
Student Work 

(continued) 





-'<WW /uyu. to pOAASL /ze^ 
etc. 
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Appedix A 

Student Work 

(continued) 



VOCABULARY - CHAPTER 9 
ENGLISH 

AMPH : THEhTER 



AG/UEDUCT 



CI'.- .L \r.f^^ 



ele:t 



J- 



EilPERGF: 



r = E EMAr; 



. r'OL'r L A loUAoE 

r^^ (f ^ 



; ic 
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A ppedix A 

Student Work 

(continued) 





/ 


1 






O' 


c 






^/. 




*^ ^ 

' rr T : 7 :. 
■'. 5^lyr-r.>-) 




0, 


20. '^T 






Ar 




tre^-^^ ar- on ^H- 
^f'4^^^^l- • 


cA. Oi^ dle 




0 'O"? 


J 


/ 






u -» ■ . 












He- 








cH, 








Kr 






1 

^\ -? — ^ - 









' t7iA.( <yy 

I c\'m<7n c7"^a, 

07C, 'r 0 - ' ^ -^^ : '^-'-^^ 
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BEST COPY AVAILABLE 



Appedix A 

Student Work 

(continued) 



■p^ 5M.si>( ny.fl — . — - — _ — , — 

a> ^qI <>ag£^r are ^?vg^cke9(■ ■ 





■ i I- ' ' 



~i 

J! 
ft 

. V 

J- : 



'hi 




V V V « 



V / »< V ' ■ 
r' y ^ ^ » - 





•. \ . , , , •, y 

Ybr^MtTl-f t?"' • AcTual !>/;»■ t WAS h.'aK - 

Webfi ttf- WOT ^'^cl K«I'>»*'tS 

IfkeiK.S.Foo.f. s.lJ«ehS 
'tnuck. ^»"7Uple>- yet-Vons. 
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ERIC 



Appedix A 
Student Work 
(two different children) 

(continued) 






^'K^^^a^.t^ , _ . . 



39 

54 



BEST COPY AVMLIUiLE 



Appedix A 

Student Work 

(continued) 





/•.jmdtoc!^ A^&<?m,.He. ma/C Id ^^eW 

%/^W>M7\^^*J^.^jL.-^^ - _ • - 





■tree '^ji:^thy..rimrL....ji^- .4^ -^jL.rulmL. 
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Appedix B 
Lynn's Multicultural Program 




nULTlCULTUSlAL 




+*♦*♦*+♦♦*+ -CWSSHSiWfBM 

****** LW^ M^I fc^ V-'ff% 



i 



S^UTE TO OUK TROOPS 



you AStS, CORDt^Ly WPXTED TO *^TT£ND LyNN SCHOOL S, "KULTt- 
CULTUlt^ S^UTE TO OUR mOftPS" ON n^y 23, 1991 ^T 1:00 P.H. 

DURINC? TftE nOJlNWa OUR STUDENTS WILL BE EXPERlENCXNa 
A VASL\Z^^ i .ULTl-CULTUR-U ACTlVlTltS FROn SUSHt TO RICE CAX-Z 
PREP.WMTTON TO J^^ESE, CHINESE ASS) KORE^ fOLJCT^UES. AT 
1 .00 P. n. WE WILL HAVt A PROSR^in DEVOTED TO A S*U,UTE TO THE TROOPS 
IN THE PERSl*^ aULF. 

yOUR PRESENCE AT OUR PROaR^ WOULD EE GRE^TLy y^PPRECl^TED 
By OUR ST,W ^D STUDENTS. 



SlNCERELy, 




n^VlLENE SHLENS 
(E.L.D. SPECOALOST) 

RlO: LONCi 0 

pRtNcap;tL 
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Appedix 6 
Lynn's Multicultural Program 

(continued) 



LYNN SCHOOl. S MIII Tirin TllRAI. SAI IITE TO OUR TROOPS 

MAV 23, 1991 
6th GRADE 



PERJOD I 

8:20 9:01 


JAPANESE 
BRUSH PAINTING 

MATZ 10 


JAPANESE 
ORIGAMI 

MCGIN'NIS t 
DEMONynUTE 
KIMONO no MENS) 


KOREAN GAMES 
AND HOW TO WEAR 
KOREAN 
COSTUMES 

WILLIAMSON 5 


CHINESE 
PAINTING 

SEXTOS 6 


PERJ0D2 
9:05 • 9:46 


JAPANESE 
BRUSH PAINTING 

JENSSEN 7 


JAPANESE 
ORIGAMI 

DEMmSTRAlE 
KIMINO (10 MINS) 
MCKARNS 4 


KOREAN GAMES 
COSTUMES 

SONATy 9 


CHINESE 
PAINTING 

BALDWIN 2 



7/1 GRADE CLASSES 



ENGLISH CLASSES 

ASIAN FOLKLORE, TALES OR POETRY 


PERIOD 1 
POWERS 20 


PERIOD 2 
POWERS 20 
DONAHUE 16 


PERIOD 3 
DERRICK 12 
DONAHUE 16 


PERIOD 4 
POWERS 20 
DONAHUE 16 


HNE ARTS 
JAPANESE ORIGAMI 


CrRIPPEN 


CRIPPEN 19 






MATB 

ABACUS (MRS. SONG & MRS. NCTO) 


AGENO 26 


PAZDRAL 28 




0A2ELEY 27 


HOME EC 

SUSHI k RICE DUMPLINGS 






(JAPANESE) 
C3UNTLE HE 


(CHINESE) 
GUNTLE 


PE * KOREAN (MASTER KWON) 
TAEKWONDO 

CHINESE • DRAGON DANCE 
MR. CHEN 


SIMPSON 

KOREAN 
CfMY 


SIMPSON 
HOWARD 
FELLER 
KOREAN A 
CKINESE 


HOWARD 
CHINESE ONLY 


SIMPSON 


SOC STUDIES 

BERT LYNN TV. (MULTICULTURAL k 
AMERICAN NEWS) 

AMERICAN CONSTITUTION OR 
ROUSE OF REPS. 


STARR 


STARR 


STARR 


STONE 


SCIENCE 

JIGSAW FAMOUS AMERICAN 
INTERNATIONAL SCIENTISTS 


MARRA 24 
MAYE 25 


MARRA 24 


MARRA 24 
MAYE 25 


MAYE 25 


RESOURCE CENTER 


JAPANESE 
EXHIBIT 
L IKEBANA 

2, BOYS DAY 
GIRLS DAY 
DOLL 
DISPLAY 

3. KENDO 


CHINESE 

K DAILY LIFE 
Z CUSTOMS 

3. CRAFTS 

4. (NOTHING 


KOREAN 

Picture 

vases 

dolls 

furo iiure 
in work 




BAND 

CHINESE INSTRUMENTS 
AMERICAN SONGS 






BAND 

CRIPPEN 


BAND 

CRIPPEN 
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Appedix C 
Lynn's Invitation to Chinese Parents 



niDDLE SCHOOL 
I HolKon Strati I^tH^JR 
anct, Ctllfornla 90503ft^^®,; 



LYNN 

5038 ^ ^ - 

Torranct, California 9O503ft^^®,jhl^ii50503 

533-4495 ^§ 



DearPartnts, 

You art tnvUtd lo corriQ to school for Ihe following: 



Back To School NIghl 



Per«nl Conference ^■r'/* - 7, ax - 3 

Bilingual Advisory Commlttea Maetlng tiir • t^io pw, f^o>f.l / :ss -j-ar (»n ^ 

.School sua Council Meeting ^^f Z / J>/oi/^/ 4 , * - f!c6 5; MAr5, 

^Ti'^^Afr^, J'i^/?^ftei Center - • '^• P'^ > 

Class A^ttvu. . ./MAJjUjdjSr\ kt^Ji^J'f 'fl 



.Special School Activttvi 



Porcnt Education Program Wo ^ ^\^t^^-r.u^ 



DATE: 
TIME: 



6^y»n TtU^ 3^>LryQ. 
(Chinese) Rick Long, PrlrKlpal^-{^ 



PLACE: 
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